As more teacher preparation programs emerge in Alberta and as a significant numbers of teachers retire, there is an ongoing need for clearly communicating practicum roles and responsibilities among stakeholders, especially to new Teacher Mentors. This paper outlines the implementation of the University of Lethbridge, Faculty of Education's Educational Partners Orientation Program (EPOP) and briefly outlines the importance of clarifying what it means to mentor pre-service teachers in their internships.
Introduction
Throughout the literature, mentor is defined in a variety of ways. Smith (2007) proposed that mentoring is a type of learning, where the mentee is supported but also challenged by the mentor in order to progress as a professional. Many definitions suggest a hierarchical relationship, the mentor holding more experience and knowledge that is to be passed to the mentee (Aladejana, Aladejana, & Ehindero, 2006; Fowler, & O'Gorman, 2005) . Schwille (2008) suggests that being a mentor should be considered professional practice in itself for teachers, requiring a unique skill set that has been developed over time.
Yet another definition of mentoring describes it as a combination of a relationship and a process (Kwan & Lopez-Real, 2005) . 
The Structure of our Teacher Education Program
The Faculty of Education program at the University of Lethbridge is comprised of four practicums. Prior to being admitted into the Faculty, students must complete Education 2500 or equivalent, which includes a 13-week on-campus course and a 60-hour practicum. Education 2500 is an opportunity for students and the Faculty to see if students are suited to the teaching profession. Upon successful completion of ED2500 and admission Northwest Journal of Teacher Education into the Faculty, students complete three practicums. Professional Semester One (PS I) includes on-campus courses ending in a five-week practicum. Professional Semester Two (PS II) includes on-campus courses culminating in a six-week practicum. Finally, Professional Semester Three (PS III) is a 13-week internship wherein the Intern Teacher teaches half of the Teacher Mentor's teaching load. During the PS III internship, the Teacher Mentor uses the half-time release from teaching duties to mentor the Intern Teacher and work on a professional development project. (Walkington, 2005) . This unique distinction separates the PS III Internship and the first two practica in our program.
Defining mentorship is a first step in helping Teacher Mentors understand their role in pre-service teacher education. After defining mentorship, exploring the benefits to both in-service teachers understand the key role they play in delivering a solid teacher preparation program and that this mentorship role is a significant contribution teachers can make to the development of a strong teaching profession. As our Faculty continues to work with teachers in the field, it is critical that in-service teachers be encouraged to develop a sense of pride in watching their mentees succeed. However, it is very clear that successful mentorship depends on clarity of participant roles and responsibilities and that not all inservice teachers have developed a variety of strategies for assisting beginning interns.
Helping teachers build mentorship skills is an important aspect of any teacher preparation program that relies on teacher mentors being involved in their practica.
Context
In Fall 2011, more than forty percent of the teachers taking a student teacher from our program (PS I, PS II or PS III) were doing so for the first time. At the same time, several new teacher preparation programs were emerging in Alberta and a significant number of Alberta teachers were planning to retire in the near future. The combination of these realities created an increased need for communicating our practicum roles and In the first year, slightly more than half of all teachers involved in the various practica attended the workshops. We felt this number was extremely successful for a first year. As the workshops continued, we realized a strong need existed to clarify distinctions between being a Teacher Associate in PS I or PS II and being a Teacher Mentor in PS III.
Feedback
At all EPOP workshops delivered in the first year, participants were asked to respond to five basic statements relating to the workshop -4
Likert and one open-ended item. The intent of the workshop evaluation was simply to help presenters gather information from participants to ensure that the workshop goals were met. As well, it was important that the workshop was delivered in an interactive format that would encourage all participants to attend. In other words, we appreciate that teachers are busy and we wanted the workshop to be one teachers felt was important, useful, and engaging.
After the initial workshop, through informal verbal comments, we realized that up, and a chance to meet the people they will be working with!" and. c) "I feel better prepared to enter my final internship after this workshop than I did after the orientation. It should be mandatory for all PSIII interns to attend this workshop."
Conclusion
In-service teachers play a significant role training pre-service teachers. Our Faculty has a firm commitment to building relationships with the teaching profession and working together to develop and maintain quality teacher preparation programs. We understand the significance that quality mentorship has in the development of good teachers. Teachers felt more prepared for mentoring relationships. Although we believe implementing the EPOP workshops was a good first step in enhancing understanding among all stakeholders, as we move forward, we will continue to explore strategies to develop skills for both mentors and mentees.
